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I. Summary
In Pakistan the net enrollment rate (NER) primary (age 6-10) is 67% while that of secondary
(age 11-13) is 35% (PSLM2008-2009). Given these low enrollment rates and the fact that 6.5
million children in Pakistan are out of school (UIS 2010), we know that there is a severe
access to education problem in Pakistan, but access to education is not the end in itself.
Beyond access we need to look at the educational processes and outcomes especially those
related to teaching methodologies and learning levels of the children.
Estimates of learning are needed to understand how children are doing as compared to
expectations. In order to ensure that the base of universal schooling is built on sound and
solid foundations, it is critical that we know how much children are learning in primary
school especially with respect to basic skills like reading, writing and arithmetic. Unless a
child learns to read fluently and confidently by class 2 or 3, it will be hard for him/her to
make adequate educational progress in any other subject in higher classes.
Annual Status of Education Report Pakistan (ASER) is a citizen led initiative that aims to
collect information on the educational status of rural Pakistan1. It seeks to fill a gap in the
educational data by looking to provide a reliable and regular set of data at the national level,
that is comprehensive and, at the same time, easy to understand. It focuses on basic learning,
especially on the ability to read simple text (up to class 2 level) and the capacity to do basic
arithmetic operations (at class 3 level). ASER Pakistan 2010, which assessed 54,062 rural
children, 5-16 years of age for up to class II & class III competencies, revealed poor results in
both reading and mathematics.
Table 1: ASER 2010- National Learning Outcomes
Children can read/do
Simple stories
Words but not sentences
Alphabets but not words
Literacy (Urdu)
Nothing
Division
Subtraction
Numeracy
Numbers 11-99
Numbers 1-10

% of children
34
19
17
15
25
44
39
16

ASER has provided us with vital information regarding core educational problems of the
country down to the household level. This data was the first step in our citizen led campaign.
The next step was to use this data and come up with an initiative to address the problems
highlighted by the ASER data.
As the data revealed that a significant percentage of children could not read, write and even
do basic arithmetic a program was conceptualized whereby the main objective would be to
address learning level problems (reading and numeracy) of children in primary schools.
ASER was a citizen led survey and it turned out to be a huge success giving us the confidence
that citizen based campaigns are an effective tool to address crucial social issues from the
demand side. Based on the experiences of ASER it was decided that the diagnosis of the
1

ASER was initiated by Pratham India in 2005. It is now conducted in Pakistan by the name ASER Pakistan
and in three African Countries (Kenya, Tanzania and Uganda) under the name UWEZO
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problem should bring out the necessary action to address it. The new campaign should be
community led where the activists/volunteers came from the targeted communities. In this
way entire local communities could be mobilized and feelings of community ownership could
be instilled for the program.
Idara-e-Taleem-o-Aagahi (ITA) decided to introduce a learning enhancement campaign
Chalo Parrho Barrho (Let’s Read and Grow) (CPB) in two rural villages of south Punjab
Rawani in Multan District and Wahid Buksh Lar in Rahim Yar Khan District. The two
villages were selected based on their below average learning levels from their respective
district levels in ASER 2010. The approach adopted was that young or recently retired
educated volunteers (4 per village) will work in at least two schools per village for a period of
12-14 weeks and 3-4 hours daily. They would work with all children of grades 1-5 in order to
raise their learning levels in numeracy and literacy.
It was also decided to take the initiative a step further by catering to out of school children as
demanded by the communities during village meetings (baithaks) organized by ITA. An
accelerated catch up program was introduced to mainstream these out of school children into
the formal school system. After school catch-up classes were held in the village school for
these children.
There were two government schools each in both the villages. Rawani (Multan District) has
a girls’ elementary school and a boys’ primary school. Wahid Buksh Lar (Rahim Yar Khan
District) has two primary schools, one for the boys and one for the girls. CPB classes were
held in all four schools while catch-up classes for out of school children were conducted in
one school per village. In Wahid Buksh combined (boys and girls) catch up classes were held
in the boys’ primary school whereas in Rawani the combined classes were held in the girls’
elementary school.
This was a learning improvement intervention therefore; progress was measured in terms of
students’ learning achievements. There were 3 phases of student assessment; baseline, midterm and final. Information on student’s learning levels were collected both manually and by
using technology (palm held computers) which was being tested for the purposes of scaling
up the campaign in the future.
ITA was fortunate enough to have conceptualized the program at a time when OSI was
starting its new initiative called “Strengthening the Evidence Based Practice of Educational
CSOs”. Under this initiative ITA received full support to go ahead with the pilot project of
CPB.
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CPB Program Team Design

II. Concept and Goals of Chalo Parrho Barrho
The program has been conceptualized on lines of the Read India Campaign started by the
organization Pratham in India in 2003 who are also the pioneers of ASER. Read India is a
massive learning improvement campaign which by 2008-2009 had reached 33 million
children across 19 states. It has covered 305,000 out of the 600,000 villages of India and
mobilized 450,000 volunteers. Over 600,000 teachers/ officials/ government workers have
been trained. In most states, out of the children who were a part of the intervention, the
proportion of those not able to read alphabets is down to zero. Likewise, the proportion of
children able to read simple sentences is up by almost 20%.2 This achievement has been an
inspiration for our work in Chalo Parrho Barrho (Lets’ read and grow) and we are grateful for
all the technical support provided to us by them especially the Pratham Team from Andhra
Pradesh (India).
This project was a pilot with the intention of scaling up in the near future. Like Read India
the idea is to link the program with government initiatives. Read India was adopted by the
Indian Punjab Government and introduced in Punjab by the name of Parrho (Read) Punjab.
Likewise ITA aims to link this program with the Punjab Government’s initiative of Road
Map to Educational Reforms whereby it will become a joint initiative of the government and
ITA.
The goals of CPB are that the children will be able to:
• Read alphabets, words, sentences and story (English and Urdu)
• Comprehend word meaning, simple instructions, questions and simple texts.
• Write correctly words, dictated sentences and self-constructed sentences
• Recognize and understand numbers
2

Read India (http://www.pratham.org/M-19-3-Read-India.aspx)
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•
•

Do, say and write addition and subtraction problems.
Understand and use tables to solve multiplication and division problems.

Every child in the targeted community studying in classes 1-5 will acquire reading and basic
arithmetic skills.
III. Beneficiaries
The program began on 15th April 2011 and will continue up till 10th of July 20113. Initially
the program was started for in-school children at the primary level with poor learning
outcomes, but the program was then expanded to include out of school children of school
going ages.
ASER data is a sampled data set based on 2 tier stratified sampling. In the second stage of
sampling, 20 households are surveyed in each village. Since CPB was catering to the out of
school population, information on the educational status of the entire village was required.
For this purpose a 100% household survey was conducted in the two villages using ASER
survey tools. 229 households were surveyed in Rawani while 270 in Wahid Buksh Lar.
The following table shows the educational status of the two villages:
Table 2: 100% Household Survey Results of Rawani and Wahid Buksh Lar
100% Household Data100% Household Data-Wahid
Rawani
Buksh Lar
Total Children (3‐16 yrs)

463

604

Enrolled In School

245

326

Out of School

218

278

Drop Out

56

66

Never Enrolled

162

212

% who can read story‐Urdu

22

19

% who can read alphabets‐Urdu

22

10

% who can read Sentences‐English

14

19

% who can read alphabets‐English

11

9

% who can recognize numbers 11‐99

18

12

% who can do subtraction

12

8

The idea of CPB is to be a three pronged campaign which will work to improve learning level
problems of in-school children, cater to the educational needs of out-of school children of
primary school going ages and conduct a literacy drive for adolescent children who are out of
school. In this pilot project, the first two parts of the campaign were launched.
The table below shows the number of in-school and out of school children (of primary school
going age) who became part of the CPB intervention from the two villages:

3

The pilot was being tested for 12 weeks however the scaled up program will be for 20 weeks, starting from
Sept till end of Jan.
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Table 3: CPB Learning Enhancement Program’s Beneficiaries

District

Village

Multan

Rawani

Multan

Rawani

Rahim Yar
Khan

Wahid Buksh
Lar

Rahim Yar
Khan

Wahid Buksh
Lar (WBL)

School

No. of In-School
children in CPB
classes

Govt. Boys
Primary School
Basti Rawani
Govt. Girls
Elementary School
Basti Rawani
Govt. Boys
Primary School
Basti WBL
Govt. Girls
Primary School
Basti WBL

Out of School
Children in
CPB catch-up
Classes

74
60
74

31
95
39

*The out of school children in catch-up classes are from the age group 6-12 yrs.

Costs per Learner-Actual CPB costs derived for 400 children

Table 4: CPB per child costs
Description
1
1.1
1.2
1.3
1.4
2
3
4

No. Duration

Units

unit
cost

Total Amount
Rs.
$

Mobilization, Monitoring and Implementation
CPB Co‐coordinators
2
3
Months 12500
75000
Volunteers Teachers*
4
3
Months
2500
30000
Travel
2
15000
30000
Technology for assessment and data collection
2
5000
10000
Teaching/ Learning Material and Assessment
Survey
103200
Training
10000
Communication/Printing
5000
Total
263200
Per Child Cost (Total 400)
658
*Volunteers that teach the morning class do it for free while those that teach out of school children we
pay them an honorarium of Rs.2500 per month

These costs are for two villages where we are catering to around 400 children. These costs
will come down significantly once we scale up. If the program is scaled up to the district
level, we will be catering to about 100,000 children. In that case total costs will be spread
over the entire targeted population.
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882
353
353
118
1214
118
59
3096
8

IV. Program Implementation
The main objective of this pilot project was to test a program which is cost effective, brings
result in a short period, is replicable and scalable. Replication requires that the steps are clear
cut and easy to follow. For this purpose we moved in a systematic way throughout the
process.
a. Community Mobilization (Baithaks)
b. Household and School Surveys
c. Training
d. Teaching and Learning Material Development
e. Conducting Classes-In school and After School
f. Assessment (Baseline, Mid-Term and Final)
g. Monitoring and Evaluation
h. Advocacy-National and International forums
Box 1: CPB Program Steps

Chalo Parrho Barrho Program Steps
1. ASER Survey
2. ASER Baithaks (Community Meeting) for presenting ASER results
3. 100% household survey of the targeted villages to get information on
• Out of school children of primary school going ages (drop outs and never
enrolled)
• Enrolled Children
• Adolescent children (12-16 yrs) who are out of school
• Learning Assessment of the children
4. Intervention
• Training in CAMAL
• CPB Classes
5. Baseline Learning Assessment
6. Midterm Assessment
7. Baithak (Community Meeting) to share progress details and deal with any concerns
and issues so far.
8. Final Assessment
9. Going back to the community with results of the intervention
10. Dissemination of the program report to government official and policy analysts.

a. Community Mobilization and Engagement of Volunteers
Open community meetings with the citizens/multi-stakeholders of the targeted villages were
organized in April 2011 in both the villages to explore ideas for what can be done to improve
poor learning levels of the village children. The two selected villages were ASER villages
hence ASER 2010 survey data of these villages was available. This data was presented to the
community as evidence of their village’s poor educational status. The community owned up
to the ASER data and was eager to bring about a change in their children’s education levels.
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Not only did they want an improvement in their children’s learning levels but also had these
three main concerns
• A program to cater to their out of school children so that they could be mainstreamed
in the formal school system in the coming academic year.
• Mothers and young women (not of school going age) who were sitting at home
wanted a literacy program for themselves.
• Parents wanted an Early Childhood Development (ECD) program as a community
based private sector initiative as there was none in the village that could cater to
children from ages 3-5 yrs
Readmitting a pushed out child-A young boy complained that his sister (Huma) was
struck off from class 4 and wanted to get her readmitted
The communities were presented with the Chalo Parrho Barho Campaign which would not
only help improve learning levels but will also cater to their out of school children.
The program was designed to be volunteer based hence the next step was the recruitment of
volunteers. During the community meetings the villagers were asked if anyone of them was
willing to volunteer for the cause. Contact information was then collected for those who
signed up to volunteer.
Volunteering her husband for CPB-Mostly women were coming up to volunteer so the
district teams were trying to encourage men to sign up when a women came up to our team
member and meekly asked to sign up her husband as a volunteer. The husband was sitting
in the gathering but had no idea that his wife had signed him up as a volunteer. He was
waiting for a prospective job offer.

The district teams visited the villages again to meet with the volunteers and do a basic
assessment of the volunteers to ascertain their capability to teach CPB classes. After the
assessment a final list of volunteers was made. 2 volunteers were recruited for each school, or
4 volunteers per village.
The team also met with the school teachers to discuss the specifics of the CPB program.
Major points included finalizing the class timetable in a manner that did not disturb regular
school classes. Permission was obtained to hold afternoon catch up classes in the school. It
was ensured that the school teachers cooperated with the team and agreed to attend CPB
classes in order to learn the new teaching methodology that the CPB volunteers were going to
use. This was important because these teachers will then be using this technique in the future
if they wanted better learning outcomes.
These community meetings were not a onetime process. As the program progressed several
meeting were conducted to keep the community updated and to be aware of their concerns
and issues regarding our involvement in their children’s educational processes. Government
involvement was insured by bringing Executive District Officer (Education) and District
Officer (Education) to these meeting where they helped facilitate our cause further by giving
their approval to use their school facility as well pledging their support for our program.
b. Household and School Survey
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After the baithaks (meetings) 100% household survey of the targeted village was conducted
with the help of the recruited volunteers from the village. Information was collected on the
following indicators from each household:
• Mother’s education
• Child age
• Child’s educational status (enrolled, never enrolled or drop-out)
• Child class if enrolled
• Child class if dropped out
• Child’s schooling status (enrolled in government, private or non-formal educational
institute)
• Learning Levels (English, Urdu and Mathematics)
(Survey forms and results annexed)
Learning Assessment
Baseline learning assessment of the children in the two targeted schools of the two villages
was conducted. Information on the learning levels of children from grades 1-5 was collected.
This baseline assessment helped in identifying children who had poor leaning levels and who
will consequently be part of the CPB classes. ASER (2010) learning assessment tools were
used. Each child was assessed one on one.
The learning level categories are simple:
Language
1. Story readers (very fluent with at least age appropriate reading material)
2. Sentence readers (fluent with simple sentences with simple words with all complexities
of usage of consonants and vowel signs) Here the child has a sense of reading a sentence
and a set of sentences that are linked.
3. Word readers (can read most simple words but do not read a sentence as one connected
string representing a thought.)
4. Letter (alphabets) readers: These children do not read a whole word but alphabets in
words or alphabets by themselves.
5. No reading at all. (Beginners)
Arithmetic
1.
2.
3.
4.
5.

Division (are able to do class 2 level division)
Subtraction (are able to do class 1 level subtraction)
Numbers 11-99 (can recognize numbers in this range)
Numbers 1-9 (can recognize numbers in this range)
Beginners (cannot even recognize numbers)

The assessment technique was as follows; the child was first asked to read simple sentences.
If it was found that she was reading very slowly and halting, she was asked to read words
from a word list. If she was not able to read words easily we moved on to a list of letters
(alphabets). The assessment was started from the middle i.e. sentences for two reasons; first,
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to remove a child’s fear and hesitation which would occur if they were asked to read big
paragraphs instead of two simple sentences, and second, it saves time.
For arithmetic the child is first asked to solve 2 simple subtraction problems. If she is able to
solve them the surveyor asks her to solve two basic division problems. If she passes her
learning level is division, if she fails then she is categorized under subtraction. Accordingly,
if she was unable to do subtraction in the first place she is asked to recognize numbers from
the range 11-99. On failing to do this the surveyor moves to a level below and asks her to
recognize numbers from the range 1-9. Inability to do this puts her in the category of
beginners.
An enrolment chart was also placed in each school to keep track of the school enrolment after
the CPB intervention.
Testing Technologies -PC-Tablets (palm held computers) were given to the districts (one
in each district). They were provided with the purpose of efficient and timely collection of
data. The computers have 6 hr battery backup which means that in a country where there
is an excessive shortfall of electricity these laptops will improve efficiency. Before, data
collection was a two tier process where first data was collected manually on paper
(survey forms) and then bought back to the office to enter into the computer. Now the
data can be directly entered in to the laptops thus saving time and minimizing errors in
data entry.
According to a study by UNICEF investment (monetary or technological) in an equitybased approach can bring about huge returns by accelerating progress in a cost-effective
way. This program targets children from the lowest income bracket of the country. The
idea behind testing technologies in these areas is to see how effective is the equity based
approach to resource allocation.
UNICEF “Narrowing the gaps to meet the goals” Sept 2010

c. Teaching Methodology and Training
CPB is an accelerated learning improvement campaign where students are taught to read and
do basic arithmetic in the span of just 4 months. This requires very specific training for
teaching language and arithmetic. The teaching methodology that was adopted is known as
CAMAL (Combined Activities for Maximized Learning). This methodology has been
developed by Pratham (India).
Strengthening bonds of learning-Dr. Madhvan Chavan CEO Pratham was present at
the national launch of ASER 2010. He was so enthusiastic for the prospective CPB
campaign that he said that he would send Pratham’s CAMAL trainers whether ITA
decided to go ahead with the campaign or not. For him this was the perfect opportunity
to further strength the bond of across border experience sharing processes that began
The pioneers of CAMAL i.e. Pratham was requested to train our teams in Pakistan. A team
from Pratham India held a six day training workshop in Multan from 2nd-7th April 2011. They
trained our district teams from 3 districts. Training was received by district managers,
education promoters, training coordinators and material developers.
Pratham Team:
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Ms. Parveen Sayyed -National Head Urdu Language Unit Pratham India
Ms. Ishrat Sultana-Training Co-coordinator Madrassah Education
Mr. Abdul Raheem Khan- Training Co-coordinator Madrassah Education

Animal Cards-On the first day of training each participant was handed a card with an
animal’s name on it. The participants were asked to introduce themselves by enacting
the animal on the card. Everyone became self-conscious and thought it was silly, but that
was the point of the exercise. Children would also behave in the same manner on the
first day and it was the teacher’s job to make them open up and relax.
d. Combined Activities for Maximized Learning - CAMAL
Language
The following activities are used to teach language.
Step 1. Picture reading
Pictures relevant to different subjects e.g. market place, mela (fun fare), railway station etc
are shown and discussed with the students. There are asked to pick portions of the picture and
do a role playing activity based on the portion of the picture that they selected. Science, math
and general knowledge is integrated with that as well. It encourages children speak up and
come out of their inhibitions.
Step 2. Mujh se acha kon parhe ga (“Who will read better than me”)
To improve reading comprehension of students this activity is very effective. The teacher
reads a story and asks students: Mujh se acha kon parhe ga? The students raise their hands
and try to read with good pronunciation and intonation. It improves comprehension of
students and also helps develop interest in reading.
Step 3. Mujh jaissa kon parhe ga (“Who will read like me”)
This activity involves reading by placing finger on the word. The teacher reads and students
listen with silence in the class so that they can concentrate on individual words. Now it is the
children’s turn to attempt to read. Even the ones who do not know letters try to imitate their
teacher while trying to recall the exact words of the story. Of course, on day one, the finger is
pointing at different places but the children help each other or learn from each other. The
teacher merely asks different children to read and helps them only occasionally.
Step 4. Word Decomposition
After these activities the teacher writes a word on the board from the text and asks the
children to identify how many times a particular word comes up in the story. She then asks
the students to try and decompose the word into alphabets. They will break words, speak out
the letters and write these on their note books. This activity will facilitate students in learning
who are on letters.
Activities:
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Elephant Poem
Students are asked to hold hands in a circle. They are then asked if they have seen an
elephant and if they have where did they see it. The teacher then enacts becoming an
elephant with sounds. Then an elephant poem is read and children are asked to repeat after
the teacher. This activity helps improve children’s pronunciations.
‘Mehman Kon?’ or Who’s the guest?
4 flash cards with alphabets written on them on the floor are placed on the floor. Three cards
have the same alphabet while the 4th has a different alphabet. The children are asked to
identify the alphabets on the 4 cards and then pick the odd one out. This activity facilitates
letter recognition.
‘Muna Kyon Ro Raha Hai?’or Why is the baby crying?
Tap the person next to you and ask him/her, why the baby is crying? The person next to you
has to come up with an answer. You play this game in a circle. The game improves
children’s thinking ability as well as develops questioning/answering habit. The children also
learn new phrases every time the game is played.
Beside all these activities, alphabet chart and letter combining charts are read daily.
Arithmetic
CAMAL has abandoned the sequential method of learning arithmetic. Typically children are
first taught numbers, followed by simple addition-subtraction with one digit numbers, then
the concept of units and tens, and then addition with carry over etc. Instead they have come
up with an integrated activity approach to learning. This approach focuses on activity based
learning where for example numbers are taught in a concrete manner by making children
count actual things and do activities like using fake currency to role play shopping, rather
than just learn numbers by rote. Other activities include asking children to make a ‘bundle’ of
10 straws while counting and then work with these bundles and loose straws to do the
operations and account for them as they are added, subtracted, multiplied or divided.
e. Teaching and Learning Material (TLM)
The following TLM was developed under guidance from the Pratham Team and subsequently
used in the CPB program.
Teaching Material:
• CAMAL Teaching manuals for Urdu and Mathematics. The manuals contained
instructions for the teachers as to how they should conduct the classes as well as
various activities that need to be done in class.
• Subject wise lesson plans
• Number and Alphabet charts.
Learning Material:
• Language writing workbook.
• Book of stories
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A bunch of alphabet cards
Paragraph cards with 4-5 line simple paragraphs using short, simple sentences in big
font.
• Number cards with various mathematical activities on them
• Fake currency notes
• National Curriculum Text books
(Pictures of TLMs are annexed)
f. Classroom Processes
CBP classes were designed in a way that children from class 1 and 2 sat together in a class
while children from classes 3-5 sat in another class. 2 volunteers were attached to a school
and each volunteer taught one group. Duration of each class was 2 hrs daily and classes were
conducted according to the lesson plans designed for these classes. For in-school children
classes were held in the morning from 9-11 a.m. and after school classes were held for out of
school children.
Active and interactive teaching techniques were used to motivate students of CPB classes.
Activities conducted in the classes were lively and vigorous that reduced monotony and
encouraged enthusiasm for learning. Each day classes commenced with the dialogue “Mujhe
Kuch Kehna Hai” (I have to say something) between the teacher and students where they
share their daily life, events and stories around them. Then poems as energizer lead the class
to next activity “Suno or Bolo”. This is a question answer activity improving confidence and
communication skills. After that reading stories, breaking words, making up a story of a word
etc, are some of activities used to teach words and letters to students. Charts helped them
learn letters, combine letters and their sounds. Their daily activity also included writing a
page of workbook to improve writing skills. Poems were also part of Math’s lesson plans.
Charts were used to help them recognize digits and learn tables. Class organization was such
that children were divided into different level groups that sat in different competency clusters.
Volunteers (teachers) spent more time with children having lower levels of learning. Such
targeted teaching ensured that each child gets the attention that he/she required.
(Lesson plans are annexed)
A mother’s enthusiasm for learning-A mother (Sajida) could not wait for an adult
literacy program to start in the village so she decided she would attend the regular CPB
classes. According to the volunteer she would get miffed if anyone from the team who
visited the classes did not ask her to recite the table of two.

g. Monitoring
To ensure effective implementation of the program, a CPB program coordinator was
appointed in each district. Their main responsibility involved volunteer mobilization, data
collection, village level advocacy, trainings, TLM distribution, monthly assessments, random
testing of children during visits and tracking the overall progress of the program. Each district
also had its own district managers who were overseeing the whole program. Together this
team’s primary responsibility was to do school visits and ensure sound implementation of the
program.
The coordinators monitored the classes regularly to ensure that everything was on track. They
made sure that volunteers were coming regularly, classes were being taught using the
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CAMAL methodology and that adequate learning and teaching material was available. Proper
documentation of the entire process was done by the team.
Negotiating Spirituality and CPB - On Thursday the attendance used to be very short as
there was a Pir Sb (local religious man) in the area and the children used to accompany
their parents to visit him. There was no convincing the parents not to make their children
miss class. For them it was an absolute must to visit this holy man.

V. Evaluation and Outcomes
CPB is a learning enhancement program hence all evaluations are based on learning
outcomes of the children. Teachers (volunteers) test each child to gauge his/her reading and
arithmetic competency. Baseline assessment of the school was conducted in April 2011. The
baseline was conducted right after the training workshop so that the volunteers who had
received the training could also be part of the exercise and learn firsthand as to how the
assessment takes place.
A midterm assessment was conducted in the first week of June. Although teachers were
involved in testing the children, it was ensured that the program coordinator was present
during the assessment for accurate data collection.
a. School Enrolment
Besides the learning outcomes of the campaign another encouraging result that came forward
was the increase in overall school enrollment.
Table 5: Overall School Enrolment Trend (April 2011-June 2011)

Village
School

Enrolment
April 2011

Enrolment June
2011

% Increase
in enrolment

Rawani

Girls
Elementary
School

191

269

41%

Rawani

Boys
School

Primary

160

210

31%

Wahid
Lar

Buksh Girls
School

Primary

82

129

57%

Wahid
Lar

Buksh Boys
School

Primary

145

165

14%

Out of the total 218 out of school children in Rawani, 60 were a part of the catch-up classes,
while 128 children (78 girls and 50 boys) enrolled in school during the period April-June
2011. Similarly, in Wahid Buksh Lar, total out of school children were 278, out of which 95
became part of the CPB classes while 67 (47 girls and 20 boys) got enrolled in the village
schools during the period April-June 2011.
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b. Assessment Results
Charts below show the learning improvement in reading and arithmetic up till the midterm
assessment.
Village Wahid Buksh Lar-District Rahim Yar Khan
Government Boys Primary School- Wahid Buksh Lar

•

•
•

The percentage of children at the beginner level, at letter recognition level and words
reading levels all decreased till the midterm assessment, because these children had
moved onto higher order learning levels.
The percentage of children who read Urdu sentences increased from 3% to 55%, an
increase of over 50% points!
Percentage of children who could read story also increased from 16% to 19%
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•

•
•
•

There were no children at the beginner level in the baseline
The % of children who could recognize numbers from 1-100 decreased to 0% and %
of children who could do addition decreased from 48% to 16% since they moved to
higher learning levels.
Percentage of children who could do subtraction increased by 16 percentage points!
Those that could do multiplication increased by 13 percentage points!
Those that could do division increased by 26 percentage points!

Percentage of children at beginner level decreased to 0% by the mid-term.
Percentage of children who were at the letter level also decreased from 48% to 16%,
since they moved on to the next level.
There was a 45 percentage point increase in the children who could read words!

Government Girls Primary School -Wahid Buksh Lar
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•
•
•
•

•

•
•

There were 41% girls at the beginner level who by the midterm had reduced to 0%.
These girls have moved on to higher order learning levels.
Children at the letter level increased by 6 percentage points.
Children at the word level increased by 26 percentage points.
Children at the story level increased by 10 percentage points

The percentage of children at the beginner level, number recognition 1-10 and 11-100
all decreased to zero percent showing that these children had moved to higher order
learning levels.
There was a tremendous improvement at the subtraction level. It increased from 5% to
87%, an increase of over 80 percentage points!
Children at the multiplication level increased from 0 to 8 %.
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•
•
•
•

There were 31% girls at the beginner level who by the midterm had reduced to 0%.
These girls have moved on to higher order learning levels
Children at the letter level increased by 33%!
There was a decrease at the word level since children had moved on to the sentence
level.
There was a 15 percentage point increase at the sentence level.

Village Rawani –District Multan
Government Boys Primary School - Rawani

•

•
•

The percentage of children at the beginner level, letter recognition level and words
reading levels all decreased till the midterm assessment, because these children
moved on to higher learning levels .
There was an increase of 2 percentage points in sentence level
There was a 25 percentage point increase in the story level.
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•
•
•

The percentage of children who recognize numbers from 11-100 increased by 12%
The percentage of children who could do addition increased by 11%
The percentage of children who could divide or multiply remained unchanged

•

The percentage number of children who were at the beginner level and the children
who were able to recognize letters, both decreased, because the percentage of children
who could read words and sentences increased.
Children who could read words increased by 10 percentage points.
The percentage of children who could read sentences increased from 0% to 11%

•
•

Government Girls Elementary School -Rawani
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•
•
•
•
•

•
•
•
•
•
•

No more girls remained at the beginner level for Urdu reading
Percentage of girls at the letter recognition decreased because of an increase in the
percentage of children who could read words.
There was a 7 percentage points increase in children who could read words
The percentage of girls who could read sentences decreased because the percentage of
girls at the story reading level increased.
There was a 36 percentage point increase in story reading level!

No more girls remained at the beginner level for mathematics
The percentage of children at the number 1-10 recognition level decreased, while
there was an increase in percentage of children at every other learning level.
The percentage change for figure 11-100 recognition is 4%
The percentage change for the addition level is 15%
There was a decrease in the percentage of children who could do subtraction since
they moved onto multiplication and division.
The percentage increase for the multiplication level is 4%
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•

The percentage of children at the division level increased from zero to 11.

•
•

No more girls remained at the beginner level
The percentage of children who were at the beginner level and at the letter recognition
level, both decreased, because the percentage of children who could read words, and
sentences increased
The percentage increase in children who could read words is 8%
The percentage increase in children who could read sentences is 24%!

•
•

VI. Overall Final Assessment Results
Graphs below show the combined final assessment results of both the villages.

•
•

There was a 31 percentage point increase in the students at the story level!
There was a 17 percentage point increase in the students at the sentence level.
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•

Students at the beginner level decreased from 15% to 1%, implying that
students had moved on to higher order learning levels.

•
•
•

There was a change from 0% to 14 % in the students at the story level.
There was a 30 percentage point increase in the students at the sentence level!
Students at the beginner level decreased from 18% to 1%, implying that
students had moved on to higher order learning levels.
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•
•
•
•

•

There was a change from 1% to 26 % in the students at the division level. A
change of 25% points.
Students at multiplication level increased from 10% to 18 %
Students at the addition level increased from 13% to 23 %
Students at the subtraction level increased from 11% to 26% up till the midterm and then decreased to 19% in the final assessment. The decrease is due to
the fact that students have moved onto multiplication and division level
problems.
Students at the beginner level decreased from 7% to 1%, implying that
students had moved on to higher order learning levels.

VII. Key Findings and Challenges
Volunteers
• It was difficult to find educated volunteers in the villages. Those that were willing
were not qualified enough i.e. they themselves had only gone through primary
education.
• Some volunteers left during the program as they found full-time jobs.
School Administration
• Initially the school staff (boys and girls) in Rawani was non-cooperative. In the girls
school teachers would discourage students to attend CPB classes while in the boys’
school the head teacher would not let our volunteers conduct classes. These problems
were solved when the District Officer Education visited the village and held a meeting
with the school administration. The school teachers were encouraged to learn the new
teaching methodology from the volunteer and adopt it in their regular classes.
• There were no fans in the girls’ school in Rawani despite the head teacher admitting
to the fact that she had around Rs. 60,000 in the school funds. There was a general
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atmosphere of not spending money on the school facilities for the children. The
schools were in a deplorable state with no fans, broken windows and furniture.
Children Attendance
• Due to the harvesting season in May, there was a student attendance problem since
these children would go into the fields with their parents. Volunteers had to make an
extra effort to go to these children’s homes and convince their parents to not make
their children miss school/CPB classes.
Classroom Organization
• Initially separate classes after school classes were being held for girls and boys which
later on was corrected as this was how Read India classes are held. The benefit of
combined classes is that a mix group is formed where weak students can learn from
the good students and can help each other to improve. It also takes care of our
volunteer problem as now the number of classes have been reduced hence we require
less volunteers.
VII. Conclusion
CPB is currently in its piloting phase (ending in July 2011) but essentially it is an evolving
campaign which is to be scaled up to become a nationwide phenomenon by the end of
summer 2011. This pilot project aspires to be a replicable model that can be adopted
anywhere in the country. The midterm results so far have given us hope that the program
design works and produces results.
With better learning outcomes it is more likely that the survival rates of children in school
will rise and lead to a drop in dropout rates. Since this form of teaching produces rapid results
it will also bring about a transformation in school teachers approach and motivation for
teaching.
There is a huge community involvement aspect to the program which creates awareness and
builds interest in the educational processes taking place in the community. Such mobilization
can have huge impact on the school enrollment rates as was observed in our two targeted
communities. Initially at the start of the project in April, the enrollment in the boys’ school in
Wahid Buksh Lar was 145 and in girls’ school were 82. By June the enrollment had increased
by 57% in the girls’ school and 14% in the boys’ school. Similarly, in Rawani, in April the
boys’ enrollment stood at 160 and for girls’ school it was 191 which in June had risen by
41% and 31% respectively. These outcomes have deepened our belief in the program. It may
a mammoth of a task but nonetheless doable.

Annexure
ASER Learning Assessment Tools
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Household Survey Form
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Assessment Result Form

School Enrolment Chart

School Enrolment Chart

26 | P a g e

11-Apr-11
12-May-11

190
260

190
260

11-Apr-11
12-May-11
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Survey Results

100% Household Data for 100% Household Data
CPB - Wahid Buksh Lar
for CPB - Rawani
Total Children
% Male Children
% Female Children
% Currently Enrolled
% Out of School
% Drop Out
% Never Enrolled
% in Govt. School
% in Private School
% who can read storyUrdu
% who can read alphabetsUrdu
% who can read SentencesEnglish
% who can read alphabetsEnglish
% who can recognize
numbers 11-99
% who can do subtraction

604
49
51
54
46
11
34
78
22

463
55
45
53
47
11
36
91
8
22

19
22
10
14
19
11
9
18
12
8

12
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Lesson Plan Class 1 and 2 (URDU)

Lesson Plan Class 1 and 2 (MATHS)
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Lesson Plan Class 3, 4 and 5 (URDU)

Lesson Plan Class 3, 4 and 5 (MATHS)
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Time Table Class 1 and 2
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Time Table Class 3, 4 and 5
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Teaching and Learning Material

CAMAL Teacher Training Manual

Urdu Stories Book

Urdu Writing Workbook
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Sample Learning Cards
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ASER Baithaks (Community Meetings) Pictures

35 | P a g e

Training Workshop Pictures

36 | P a g e

Chalo Parrho Barrho Class Pictures
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