Paying Tribute to Teachers on World Teachers Day 2008:…. Aamir Khan & Tarey Zameen Par .. and the Multiple Crises of Education & the Teaching Profession.

On the World Teachers’ Day 2008 I would like to SALUTE and say a big THANK YOU to Aamir Khan (of Bollywood!) for:  elevating the teaching profession;  promoting the cause of inclusive education;  respect for diversity;  child rights and education in general, and for making a powerful case for films as a powerful teaching medium for pre and in-service professional development.    

Aamir Khan performed a heroic deed for the cause of teachers globally and the sub-continent in particular. He re-invented and re-positioned the ‘teacher’. The transformative teacher in ‘taare zameen par” (stars on the earth)  is profiled by youth, a non-traditional interactive care giver, a humanist, an art  teacher, but not of the arts alone, a teacher of contemporary child psychology, the connector between the classroom /school and home, the restorer of the educator-parent link;  the teacher who had knowledge of inclusive education and the mainstream as part of his essential training making the boundaries blur between inclusive and mainstream education principles;  the teacher who could cry and laugh with the child without feeling that his status would be undermined; a teacher who could conduct with ease the learning processes, inside and outside the four walls; a teacher who could integrate the heart, mind and soul seamlessly.  Amir Khan personified the teacher who could transform the character of the school, its teachers and educators, bring alive new and old metaphors of learning, and empower the children themselves who felt that they ‘owned a piece of their school, the ground that they stood on’,  and that they were so very special and enabled. Thank You Aamir Khan once again for restoring the faith in teachers and their extra-ordinary powers to become heroes (women and men)  that we all need so desperately today.   Rabindranath Tagore rightly said..” A teacher can never truly teach unless he is still learning himself. A lamp can never light another lamp unless it continues to burn its own flame “.  

World Teachers’ Day 2008 is a tribute to the world’s largest workforce comprising of more than 60 million by one conservative estimate. They are considered the most strategic of influentials over the lives of millions of students from early childhood to technical, tertiary and non-formal  education.   

It is also a moment to reflect over the urgency of challenges and crises which engulf us globally and locally. These include: the economic crises, the food crises; the political and governance crises; terror & religion-based crises; the education crises of enrolment, retention, gender and quality; global warming and natural disaster crises;   displacement crisis, health and HIV Aids crises and the ultimate crisis of professional ethics.  These challenges when juxtaposed against major problems of teaching as a profession in Pakistan constitute a range of quantitative and qualitative areas.  

· Quantitative Dimension: 

· A fundamental shortage of teachers (total number of teachers is 1.5 million approximately in Pakistan) at all levels of education, and particularly for each transitional stage from primary to middle/secondary/and higher secondary 
  

· Loss of teachers due to retirement, warfare, terrorism, displacement, migration, natural disasters, and HIV AIDs
· Insufficient conversations between basic and higher education to address teachers’ shortage through a robust program for producing specialized and general teachers/educators. 

· Adhoc government and private sector policies on hiring contract and para teachers who may have higher /lower  qualifications undermining  status and motivation.    

· Low interaction amongst teachers  equally divided in public and non-state sectors,   separating sites of performance and experiences (non-state includes all private schools, madaris, non-formal centres etc.)      

· Uneven pay scales, insufficient to give security and status to the profession, often  non-state/private sector is worse than public sector 
· Qualitative Dimension: 

· Constraints of content based competencies and capabilities at all levels matched against  rapidly changing economic, global and environmental contexts 
· Low quality, short duration  and out-dated  pre-service programs for basic professional qualifications leading to low status  

· Virtual absence of national standards, accreditation systems and teacher education policy with consensus across the country/its federating units  

· Absence of Quality Assurance indicators and mechanisms for measuring  and tracking
· Absence of an Apex Professional Body to manage standards , quality assurance, quality audits and provide support to the profession    

· Low opportunities for continuous professional development and delayed in-service training  

· Few possibilities for integrating new technologies for professional up-gradation and classroom practice 

· The plague of using teachers as polling officers and political agents in a volatile political environment. 

· Negative attitudes and  narrow interpretation of ideologies in teaching practice  

· All development in teacher up-gradation and institutional improvement is donor –dependent and there is insufficient ownership reflected in government’s recurrent and development budgets    

The two broad categories have contributed to a continuous erosion of teachers’ status in society thus  undermining the profession causing demoralization.   Each one of issues above, separately and together need to be taken on board for a comprehensive understanding  and a systematic approach be adopted to  address these fundamental issues with policy and institutional implications.  Pakistan is still struggling to reach EFA and MDGs targets of universal primary education, of enrolment and retention at the primary level with major transition or access gaps beyond primary at the middle, secondary, and tertiary levels all requiring many more quality teachers- 56%  children of primary age group complete grade V, only 18% of grade VIII and 10% of grade 10 age group complete  matriculate.   
The issues have been discussed threadbare in several seminal documents produced by the government, development partners and research institutions (List below). The work already assembled can be updated for action once the basic decision is taken to address these multiple problems in totality.   

International days such as the World Teachers’ Day are occasions to not just celebrate teachers in a passive manner but also critically examine issues of the largest contributor to Pakistan’s workforce.  
WTD 2008 commemorates the adoption in 1966 of the joint ILO/UNESCO Recommendation concerning the Status of Teachers. A second UNESCO Recommendation concerning the Status of Higher Education Teaching Personnel was adopted in 1997. Both Recommendations lay down the guidelines on crucial issues such as preparation and employment conditions for teachers; participation of teachers and their organizations in educational decisions; and measures that should be taken in each country in order to promote quality teachers and learning environments. They are the only comprehensive international standards for the teaching profession in existence 
Unions, associations and networks of teachers need to inform their members about the major concerns  both qualitative and quantitative that plague their profession, the urgency of re-profiling themselves and not to be cynical that ‘Tarey Zameen Par is only but a Bollywood film!  Children cannot wait for quality learning…. not in Pakistan and not anywhere in the world. Teachers cannot remain at the bottom of the heap especially when multiple global and national crises require educated and informed solutions from the frontline vanguard of change,.  our teachers and educators!      
Baela Raza Jamil 
Chairperson Idara-e-Taleem-o-Aagahi 

Managing Trustee Sanjan Nagar Public Education Trust 

Email: itacec@gmail.com 

" Teaching is the choicest of professions because everyone who is anybody was taught how to be somebody by a teacher."
--- Author Unknown --- 
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Today is World Teachers’ Day, a day when we acknowledge the essential role teachers play in

providing children, young people and adults with a relevant and appropriate education.

However, in many countries, there is a severe shortage of teachers, with an estimated 2 million

new posts and 18 million additional teachers needed worldwide if universal primary education is

to be achieved by 2015. For some countries, this will mean an increase in their teaching force of

up to 280 percent. An even greater number of teachers will be required if adequate provision of

secondary, higher, technical and vocational, or non-formal education is to be assured. These

numbers will be higher still if all teachers are to be fully and appropriately qualified for the levels

and subjects they teach. Even when the overall supply of teachers is sufficient, remote and

disadvantaged areas across the globe may suffer persistent problems in recruitment and

retention. This shortage of qualified teachers is one of the biggest challenges to achieving the

Education for All (EFA) goals.

The teaching profession also faces the challenge of providing a quality education to meet the

new demands of the 21st century. Economic, social, scientific and technological needs, the

issues of sustainable development, poverty reduction and related questions of decent work for

all, the AIDS epidemic and school violence are increasingly impacting on the profession. Since

women constitute the majority of the primary teaching workforce, and are often

disproportionately affected by these issues, the potential impact is compounded. Gender must

therefore be central to the solutions. Furthermore, progress towards EFA, and in particular

universal primary education, is leading to an increasingly diverse population of learners, with

implications for schooling and teachers.

Faced with such high expectations, teachers often feel undervalued, insufficiently supported

and ill equipped professionally to cope with the realities of the environments in which they work.

More recruitment, full and appropriate teacher training, better targeted deployment and

management, salary and incentives which compare favourably with those in other occupations

requiring similar qualifications, better working and living conditions, ongoing professional

support and opportunities for career development are all crucial to meet the new challenges.

The 1966 ILO/UNESCO Recommendation concerning the Status of Teachers and the 1997

UNESCO Recommendation concerning the Status of Higher Education Teaching Personnel

provide comprehensive guidance on a range of teacher policies, rights and responsibilities. As

such they are a foundation for forward-looking national policies and practices to create a 21st

century, professional teaching force.

National level teacher policies need to be coherent with existing global and regional

frameworks, to help assure quality, identify benchmarks in the interest of greater harmonization

as international teacher migration and mobility increases, and contribute to improved status and

working conditions for teachers. They must also be aligned with broader Poverty Reduction

Plans and education policies. It is important that teacher policies be set firmly within local and

national contexts, evidence-based and realistic in order to facilitate the recruitment and

retention of a sufficient and effective teaching force. They must take into account the findings

and implications of research at all levels and national, financial and managerial capability and

economic prospects. Meeting the 1990s benchmark of 6% GDP invested in education would

help in many under funded national systems. Plans and policies also need to be prioritized,

sufficiently financed and flexible in order to respond to evolving demands. For example, if the

traditional higher education based model is not able to supply timely and sufficient numbers of

teachers, innovative approaches to teacher training could be deployed, without undermining

quality.

Throughout the process of policy development, it is crucial to ensure that social dialogue takes

place between stakeholders, including policy makers, teachers, and their organizations. Social

dialogue will help build national consensus and ownership towards a more efficient

implementation of teacher policies. It is addressed in the ILO/UNESCO and UNESCO

Recommendations. Much work is being undertaken to build the capacity of key stakeholders to

participate in educational policy development, but more capacity building is needed.

On World Teachers’ Day we celebrate teachers across the world, in all countries, towns and

villages. We assert the need to ensure that the role of teachers in achieving quality Education

for All is clearly articulated and reflected in policies which will foster a motivated, valued and

effective teaching force. On this World Teachers’ Day we thank the teachers and affirm that

yes, TEACHERS MATTER.
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World Teachers Day 2008

Date: 3 Oct 2008

Speaker: Commonwealth Secretary-General Kamalesh Sharma
Location: Marlborough House, London

Today we celebrate teachers, and Commonwealth teachers in particular. 

But we do so in context, and we do so with steely determination, because my main theme today is a sobering one. 

Indeed, it’s a theme of crisis.

The word ‘crisis’ is on all our lips. 

Food crisis, fuel crisis, now a financial crisis. These are the front page stories. But we have an equally deep, yet silent crisis, which is not on any of the pages. 

No less than 18 million teachers must be found if the Education for All Goals are to be achieved by 2015. 

Some 13 million of these teachers are needed in the Commonwealth, in the developing countries of Africa and Asia, and in Small States. 

The issues facing the teaching profession may not be as newsworthy as those in the financial sector, but they will impact on the quality of education – and thus on us all. 

It was in 1966 that UNESCO and the International Labour Organization produced their Recommendations on the Status of Teachers. 

These Recommendations provide a framework for ensuring an effective teaching force that is well-trained, well-motivated and accountable. 

But over 40 years later, what do we find?

First, we find under-qualified teachers. 

UNESCO gives us the stark fact that 80% of the teachers employed in developing countries can be classed as under-qualified.

Second, we find under-trained teachers. 

Again, it is UNESCO which tells us that in ten sub-Saharan African countries, half of all teachers have less than 3 months of pre-service training.

Third, we find under-paid teachers. 

The benchmark of average teacher salaries provided by the Bretton Woods institutions shows that teachers’ salaries in many countries have not kept pace with the standard of living world-wide.

So we seriously risk denying many of the children of the Commonwealth their right to quality education. 

We have known since 2004 that in the Commonwealth, between 27 and 30 million children of primary school age are still unable to access education.

India, Pakistan and Nigeria alone account for nearly 20 million of that number. 

Despite tremendous and commendable efforts by these member countries and by many other countries, millions of children will still be unable to access primary education by 2015. 

And what is more, the quality of education provided to those who are fortunate to have access, is a real issue in countries where the challenge is more than one of numbers. 

The challenges that member countries such as India, Nigeria, Uganda, Kenya and Mozambique encounter in trying to match the diminishing supply of qualified new teachers are heightened by a diminishing stock of existing teachers. 

One cause of this is migration. 

In the Caribbean, we have Guyana reporting that it trains 300 teachers per year, only to lose more than that number from their existing stock, through recruitment and migration overseas. 

So how has the Commonwealth responded, and what should it do next?

For a start, it can continue to lobby with regard to Government expenditure on the overall teacher wage bill. 

In more practical terms, we have worked well with the Association for the Development of Education in Africa, ADEA, and its Working Group on the Teaching Profession.

We have helped it develop training materials for Head-teachers, School Inspectors and Teachers.

Recently, Ministries of Education in Africa, Caribbean and the Pacific Regions were introduced to multi-grade teacher training, as one obvious solution to the problem of teacher shortages in some of our member countries. 

A Commonwealth-wide study has also been initiated to look at school leadership development programmes. 

This is aimed at developing a future strategy for training school leaders in the Commonwealth.

Meanwhile we continue to work closely with key strategic partners like UNESCO, Education International and the ILO. 

The aim is the development of a global strategy on teachers’ issues. 

The Commonwealth Protocol on Teacher Recruitment is acknowledged as a major contribution in addressing the challenge of teacher migration. 

It is acknowledged by the African Union, the Organization of American States, UNESCO, the International Labour Organization and Education International as a best practice in Migration and Development.

It has been used by countries such as Kenya as the basis for the negotiation of contracts in the managed recruitment of their teachers. 

Commonwealth Heads of Government themselves acknowledged it in their Malta Meeting of 2005.

We are currently assessing the implementation of this Protocol by commissioning a review – this was requested by Commonwealth Ministers of Education, to be ready for when they next meet in Kuala Lumpur in June 2009.

To complement UNESCO’s Higher Education initiatives in Quality Assurance, we are also commissioning a study of teacher qualifications in all 53 countries.

The aim is to ensure that if and when qualified teachers do move across borders and overseas, then their qualifications must be recognized and accepted by the countries which recruit them. 

Finally today, as we pay tribute to the teachers of the Commonwealth and indeed worldwide on World Teacher’s Day, we are launching three new Commonwealth publications on critical issues for teachers.

These are: 

· Teaching and Learning of English in Secondary Schools in Zambia

· Teacher Deployment in Sub-Saharan African countries

· Gender, HIV-AIDS and the Status of Teachers in the Commonwealth 

I commend each of these to you, and I invite you to study them closely, and to join us as advocates for their arguments.

In closing, I return to our overarching aims in educating the children of the Commonwealth. 

These are the targets of Education for All; and they are the Millennium Development Goals which concern themselves with education. 

My call is simple yet strong: I call on governments to recruit, where needed, more trained and qualified teachers. 

I urge that every effort is made to address teachers’ salaries and their other conditions of service, to ensure that young and motivated people are attracted to the profession. 

Today, World Teacher’s Day, we celebrate the Commonwealth teacher. 

Today, we join our strategic partners in recognising the crucial role that teachers play in delivering quality education.

We pledge to work with our member countries to champion efforts to establish a motivated and effective teaching force. 

I close by thanking every single Teacher of the Commonwealth for their contribution to our Youth, Education, Development, and to the very future of the Commonwealth. 

I salute you – all Commonwealth Teachers – on World Teacher’s Day 2008! ENDS 
http://www.thecommonwealth.org/document/184044/teachers_day.htm     

� Net Enrolment Rates (NER) have significant variations. Primary NERs in Pakistan average 56% nationally, for public and private sector schooling combined, based on household survey. Middle-school (Classes VI-VIII) NERs average only 18% nationally, and 10% for Secondary (Classes IX-X). These national averages mask large provincial-, district-, gender-, urban / rural-, and wealth-related disparities at all levels. The net enrolment rates are worse because the Govt. Of Pakistan has not decided to shift age bands of primary from 5 -9 age group to 6-10 years, middle from 10-12 to 11-13 years age group and matric from 13-14 to 14-15years age group. This decision cannot be delayed any further since the govt. has declared age 4 -5 for Katchi.     








